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This deliverable presents the ‘Caring for Crime and Violence Prevention in my
Neighborhood’ Training Package (adapted version), the foundational roadmap
for the MovingON youth-led journey from "Conflict to Participation.” It defines the
participatory activities, edutainment tools, and field-based methodologies
designed to empower justice-involved youth as active agents of change in their
own territories. The training package provides a structured yet flexible pathway
for developing personal and community security plans through hands-on civic
engagement, digital storytelling, and emotional literacy.
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General Description

MovingON was designed to enhance the participation of justice-involved and at-
risk youth in democratic life. By shifting the focus from conflict to participation, the
project empowers these young people to become active contributors to the civic
life of their communities. At its core, MovingON applies a strength-based
orientation, building on the personal and cultural assets of youth while leveraging
the expertise of community organizations and youth leaders.

The project’s primary mission is to build a "guided pathway" that connects
vulnerable youth with policy decision-makers at local, national, and EU levels.
Through collaborations between community youth workers and local services,
MovingON unlocks the overlooked voices of institutionalized youth, allowing them
to advise on policies that prevent crime and violence in disadvantaged areas. This
process is deeply rooted in European values and the development of a shared
European identity.

Within this framework, WP3, and specifically T3.2 “Caring for Crime and Violence
Prevention in My Neighborhood”, constitutes a foundational pillar of the project.
This work package provides a structured, participatory training pathway, adapted
to the unique profile and needs of the target group. Its aim is to strengthen
personal, social, and civic competences, including self-awareness, emotional
literacy, collaborative problem-solving, and agency in decision-making.

Deliverable 3.1 presents the adapted training package, reflecting the objectives of
T3.2. It is structured to ensure that activities are tailored to the specific context,
capacities, and aspirations of justice-involved and at-risk youth. This deliverable
represents a key step in the MovingON roadmap, enabling youth to move from
observing and reacting to their environment toward actively shaping it through
participatory action.

Target Groups

» Primary participants: Justice-involved and at-risk youth, including those in
conflict with the law or institutionalized.

e Secondary Participants | Facilitators: Youth workers, social workers,
educators, and other community professionals.

Available Languages
ENG/ PT/ ES/ RO/ IT/ EL/ NL
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Learning Outcomes

By the end of the "Caring for Crime and Violence Prevention in My Neighbourhood"
training, participants will be able to:
« Identify and manage emotional states using the RULER Mood Meter to foster
personal agency and desistance from conflict;
e Apply the Broken Windows Theory to identify how environmental neglect
influences community safety and behavior;
e Use digital tools (Edutainment) to document community realities and
articulate personal/collective narratives for social change;
e Apply the MUST method and Hot Balloon exercises to distinguish between
immediate community risks and long-term assets;
« Draft a Personal Well-Being and Community Security Plan with concrete
steps to prevent violence and promote solidarity;
e Connect local neighborhood challenges with the European Youth Goals and
fundamental democratic values.

Theoretical Rationale

The MovingON adaptation of “Caring for Crime and Violence Prevention in my
Neighborhood™ Training Package introduces Edutainment as an innovative 5
catalyst for social change. By engaging youth in conflict with the law and
institutionalized youth in field-based multimedia production—such as
photography and video—the program moves beyond traditional classroom-based
education toward a participatory model. In this framework, participants record and
reflect on the ‘changeable® versus ‘unchangeable’ elements of their
neighborhoods through a lens of leadership. This approach empowers these young
people to take full command of their own narratives, ensuring they gain the
practical tools to articulate their interests and lived experiences directly to the
community (Maruna, 2025). Such active participation is fundamental to a human-
rights-based approach, fostering a sense of ownership and collective self-efficacy
that is essential for both program sustainability and long-term behavior change
(UNICEF, 2021).

Furthermore, the adaptation draws on insights from the Broken Windows Theory to
bridge the gap between individual well-being and community security. While this
theory highlights how visible signs of neglect can influence behavior, it is important
to note that it is not a deterministic framework: safety and social cohesion depend
on multiple structural, social, and cultural factors. By identifying signs of civil
disorder and neglect in their own surroundings, youth are encouraged to exercise
"informal social control” and transition into the role of watchful, engaged neighbors
(Pcmdey & Pathak, 2021). This environmental awareness, combined with the MUST
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method for prioritization, helps justice-involved and at-risk youth navigate the
diverse and complex structural challenges present in their local contexts

(Eurofound, 2016).

Ultimately, the training focuses on building social capital—the quality of
relationships and social inclusion necessary for successful desistance—rather than
focusing solely on individual deficits (McNeill & Weaver, 2007). By mapping local
needs and creating Personal Security Plans, the program addresses fundamental
psychological and safety needs (Maslow, 1970) while promoting a state of mental
well-being that can be monitored through validated tools such as the WHO-5 index
(World Health Organization, 2024).

Course Overview

Structure

e 3 days of training
e 6 sessions (3 morning sessions + 3 afternoon sessions)
e Each session lasts between 1.5 and 3 hours

Morning Afternoon
DAY 1 SESSION I: Getting Started SESSION 2: Understanding Needs 6
Intro (30 min.) and Capacities
Ice-breaker: The Feelings Zone  Activity: Spider Web (60 min.)
(60 min.) Field-based activity
Activity: The Basket (90 min.) (photos/videos) (90 min.)

Reflection + feedback (15 min.)

DAY 2 SESSION 3: Defining What SESSION 4: Exploring Resources
Matters Most and Pathways
Activity: ‘Edutainment’ (45 min.)  Activity: Needs Map (60 min.)
Photo/Video Presentation Activity: Hot Balloon (60 min.)
(previous day) + Reflection (90  Field-based activity
min.) (photos/videos) (60 min.)
Activity: Broken Windows Theory
(45 min.)

DAY 3 SESSION 5: Alighing Choices SESSION 6: Looking Ahead
and Consequences Activity: Spider Web (60 min.)
Recap (10min.) Activity: Personal Well-Being &

Ice-breaker: Perfect Life (60min.) Community Security Plan (60 min.)
Activity: MUST method (60 min.)  Closing Session & Feedback (20

min.)
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Detailed Session Plans

Session 1: Getting Started

Duration
3h
Objectives

Getting to know the participants and introducing emotional self-regulation tools.

Activity Duration Materials

Welcome & Introduction 30 min Pre-assessment form

The Feelings Zone (Mood Meter) 60 min Mood Meter chart

The Basket 90 min Trash can and paper sheets
Description

Welcome & Introduction

Welcome participants. Explain the MovingON goal: moving from conflict to
participation. Set the "Group Contract” (respect, confidentiality).
Pre-Measurement: Participants are given a few minutes to complete the pre-

assessment form (annex 3).

The Feelings Zone (Mood Meter)

The Feelings Zone is a recurring activity designed to empower participants to
recognise, express, and regulate their emotions. Also, it is a tool to use with people
who may not be able (at the moment) to clearly express the way they feel (their
mood) - very useful for both the facilitator and the participants.

Step 1: Introducing the mood meter (see annex 1)

The Mood Meter is a tool developed by the Yale Center for Emotional Intelligence
designed to help people of all ages learn to recognize emotions, in themselves
and others, with increasing subtlety and to develop strategies for dealing
(regulating, to use fancy words) with those emotions. It has the potential to
provide people with a “language” to talk about feelings. The Mood Meter is a
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square divided into four quadrants — red, blue, green, and yellow — each

representing a different set of feelings. Different feelings are grouped together on

the Mood Meter based on their pleasantness and energy level.

Facilitator Tip: If space is limited, designate four areas of the room or wall spaces

labelled Red, Blue, Yellow, and Green. The activity can then proceed in the same

way.

Step 2: Exploring the four Quadrants

Yellow Zone (high energy, high pleasantness): pleasant, happy, joyful,
hopeful, focused, optimistic, proud, cheerful, lively, playful, excited, thrilled,
inspired, etc.

Green Zone (low energy, high pleasantness): at ease, calm, easy-going,
secure, grateful, blessed, satisfied, restful, loving, balanced, comfy, cozy,
carefree, mellow, thoughtful, serene, etc.

Red Zone (high energy, low pleasantness): peeved, annoyed, irritated,
worried, frightened, jittery, tense, troubled, angry, furious, panicked,
stressed, anxious, etc.

Blue Zone (low energy, low pleasantness): apathetic, bored, sad, down,
uneasy, miserable, depressed, disheartened, exhausted, hopeless,
alienated, despondent, despair, etc.

Step 3: Connecting energy and pleasantness

3.1

3.2

3.3

34

35

Create a life-sized Mood Meter grid on the floor using masking tape and
coloured paper (red, blue, green, yellow). Each zone should be large
enough for several participants to stand in.

Assign participants an emotion word (see Annex 1) or invite them to
choose one that reflects how they currently feel. Participants write the
emotion on one side of a paper and define it in their own words on the
back. The paper is then attached to their clothing.

Ask participants the following guiding questions:

Is this feeling pleasant or unpleasant?

Is this feeling high energy or low energy?

Based on their answers, participants move to the quadrant they believe
best represents their emotion.

Participants are invited, one at a time, to briefly explain their choice.
Facilitators may encourage respectful discussion if different
interpretations arise.
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Facilitator Tip: As a quick recap, we will use the Feeling Zone activity at the

beginning of each session. That way, all participants will practice
identifying/labelling emotions and expressing themselves - which brings
valuable information to the facilitator and for the rest of the group.

The Basket

The Basket is a symbolic and experiential activity designed to help participants

reflect on obstacles, expectations, and strategies related to personal and

collective goal achievement. Through a simple physical exercise, participants
explore the relationship between effort, means, realistic expectations, and
success, both at individual and community levels.

Part 1: Individual Obstacles

1.1 Place a basket or trash can in the room at a short distance from the
participants.

1.2 Invite participants to write on a piece of paper the negative factors,
obstacles, or difficulties that prevent them from fulfilling their personal
needs or dreams.

1.3 Participants crumble the paper into a ball and, one by one, attempt to
throw it into the basket.

1.4 Successfully throwing the paper ball into the basket symbolises
overcoming an obstacle; missing the basket represents the persistence of
barriers.

Debriefing (Individual Level)

The facilitator leads a guided reflection using questions such as:

¢ Why didn't you manage to throw the ball in the basket?

e What were the obstacles?

¢ What should you do to increase your chances of throwing the ball in the
basket? hints: Introduction to means and strategies.

¢ How can you do things to increase your chances of success?

¢ How can the community do things to increase your chances of success?

This discussion introduces the distinction between reasonable expectations (e.g.

“| will succeed a few times”) and unrealistic expectations (e.g. “I will succeed

every time”), and how expectations influence motivation, persistence, and

outcomes. The facilitator may also invite reflection on the “cost” of achieving
goals (e.g. time, effort, resources, safety, or legal consequences).

Part 2: Community-Level Obstacles

Funded by the European Union. Views and opinions expressed are however those of the author(s) only
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21 Using the same basket, the facilitator introduces a flip chart displaying the
community “must-haves” identified in previous sessions.
22  Participants are asked to write down the barriers they believe prevent
these community must-haves from becoming reality.
23  Asin Part ], participants crumble the paper, form a ball, and throw it into
the basket.
2.4 A successful throw symbolises the removal of a community-level barrier.
Debriefing (Community Level)
The same reflective questions are used, with the focus shifted from the individual
to the collective:
e What prevents the community from achieving these must-haves?
e What can people in the community do to increase the chances of success?
» Which obstacles require collective action rather than individual effort?

Session 2: Understanding Needs and Capacities

Duration 10
2:45h
Objectives

Building group cohesion and observing the community through a “leader’s lens".

Activity Duration Materials

Spider Web 60 min Ball of string/yarn
Field-based activity 60 min Phones/cameras
Reflection & Feedback 15 min Journal/Notes/Mood Meter
Description

Spider Web

Spider Web is an experiential group activity aimed at strengthening group
cohesion and highlighting the interconnectedness between individuals.
Part 1: Creating the Web

1.1 Place the group in a circle with everyone facing inward.
Funded by the European Union. Views and opinions expressed are however those of the author(s) only
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1.2

1.3

1.4
1.5

1.6
1.7

1.8

Tell everyone your name and one characteristic about yourself. You could
also have everyone answer the same a common question like “What is
your favorite hobby, food, etc...?”

Holding firmly to the end of the string, toss the ball of string to someone in
the circle who has not yet received the string.

The person receiving the string gives his/her name and one characteristic.
Then, holding firmly onto the string, he or she tosses the ball on to another
person.

The string should be held tightly and above the ground at all times.
Continue until everyone has received the string at least once and told the
group their name and one characteristic.

At the end, take a picture (if possible) of the spider web/ net, it can be used
afterwards in following activities, in order to remind everyone of the
connection between individuals, about interdependence of humans,
necessary for achieving needs such as belonging, safety, etc.

Part 2: Highlighting Connections and Impact

Once the web is complete, the facilitator invites participants to explore its

meaning through guided actions and questions:

Have someone in the group pull the string — What happens?
Have everyone pull the string tight then cut the string in the middle — What
happens?

The facilitator supports participants in reflecting on the web as a metaphor for

relationships within the group and the neighbourhood:

In what ways does this string represent relationships in this group?

In what ways does it represent relationships in the community or
neighbourhood?

What happens when one person pulls the string?

What happens when a connection is broken?

Key points to highlight:

When one person pulls the string, everyone is affected, to different degrees.
When one connection is broken, the whole structure is weakened.
Supporting each other is essential for meeting shared needs such as
belonging, safety, and trust.

Part 3: Moving Forward

To close the activity, ask participants:

What is one thing you commit to doing to support others in this group?
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e What is one thing you commit to doing to support your neighbourhood or
community?
Participants write their commitments on post-it notes, which are placed on a
visible wall in the room. These commitments can remain displayed throughout
the programme as a shared reminder of collective responsibility.

Field-based Activity

This field-based activity invites participants to observe their neighbourhood
through a critical and emotional lens. By capturing contrasting images of safety
and risk, participants explore how physical spaces influence feelings of
belonging, pride, fear, and disconnection, strengthening their awareness of
community dynamics.

Part 1: Preparation

The facilitator divides participants into pairs. Each pair is given a "Neighborhood

Map" (a simple printout of the surrounding streets) and told: "Today, you are not
just walking; you are scanning. We are going to capture the heartbeat of this
place—the things that make us feel ‘at home' and the things that make us feel
at risk"”

Facilitator Tip: If participants come from different neighborhoods, or if the training

venue is not in their neighborhood, pairs can observe the immediate
surroundings of the venue or a designated safe and accessible area. Focus on
exploring contrasts in the environment (positive vs. negative elements) and the
feelings these spaces evoke, rather than on participants’ home neighborhoods.
Part 2: The Mission
21 Pairs go for a 20-minute walk within a specific perimeter. They must use
their phones to capture:
e Two 'Negative’ Images: Sights that represent conflict, neglect, or

"disconnection” (e.g., a dark corner, a pile of trash, a broken fence).
e 2 "Positive” Images: Sights that represent pride, community, or safety

(e.g., a well-kept garden, a mural, a place where people sit and talk).
22  The 'Vibe" Check: For each photo, participants must jot down one word
describing the feeling that spot gives them (e.g, "fear," "pride," "“annoyance,”
"calm”).
2.3  Back at the base, pairs select their most "contrasting” pair of photos (one
positive, one negative) to share with the group.
Part 3: Reflecting on the Contrast
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The facilitator guides a group discussion using the following prompits:
e The Emotional Link: The facilitator asks: "Look at your ‘negative’ photo. Does

this place make you feel like you belong there, or like you should leave as
fast as possible?”
o Visibility of Pride: Look at the “positive” photos. Ask: “"Why do we often walk

past these good things without noticing them? What happens to our
mood when we focus only on the negative parts of our hood?"
e Social Capital: Discuss how the positive spots act as "anchors” for the

community. If these spots disappeared, what would happen to the
neighborhood?
Part 4: Moving Forward
The facilitator guides participants through the following steps:
« The Wall of Contrast: Participants pin their photos (or digital versions) on a
board divided into "'The Conflict Side” and "The Participation Side.”
e Emotional Literacy (RULER): Each participant places a colored sticker on the

"Mood Meter" corresponding to how they felt during the walk.
e Bridge to Day 2: The facilitator explains: “Today we focused on observing.

Tomorrow, we will ask ‘Why?’ and ‘How can we change this?’. Keep these

images in mind, as they are the start of your own Security Plan.” S
Expected outcome: By focusing on the contrast between positive and negative
elements of their environment, participants begin to understand how feelings of
safety, belonging, and risk are shaped by physical space. This activity lays the

groundwork for later sessions focused on needs, strategies, and action planning.

Reflection & Feedback

A brief check-out where participants share how it felt to look at their
neighbourhood from a position of authority, leadership, and responsibility, rather
than as passive observers.

Session 3: Defining What Matters Most

.
Duration
. .
Objectives
Funded by the European Union. Views and opinions expressed are however those of the author(s) only
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Using media for social change and understanding the impact of the environment
on behavior.

Activity Duration Materials
"Edutainment” 45 min Projector/Video clips
Photo/Video Presentation 90 min Projector/Screens
Broken Windows Theory 45 min -

Description

‘Edutainment’
This activity introduces participants to Edutainment as a strategy that combines
education and entertainment to influence perceptions, behaviour, and social
change. Through visual media (photos and videos), participants explore how
narratives about their neighbourhood are constructed and how they can reclaim
the power to tell their own stories.
Part 1: Preparation
The facilitator will ask participants to sit in a semi-circle. To start, the facilitator
shows a I-minute viral video or a powerful street photograph and asks: "Who
created this, and why did it make us stop and look?" The goal is to introduce the
idea that media is a tool for power and change.
Part 2: Introducing Edutainment
The facilitator explains that Edutainment is the mix of "Education” and
"Entertainment.” It is about using our phones and social media not just to scroll,
but to tell our own truth and influence how others see our world.
Part 2: Social and Behaviour Change (SBC)
The facilitator Introduces the concept of SBC, highlighting that our behavior isn't
just about us—it's about our environment. If a street is dark and full of trash,
people act differently than if it is clean and bright. This prepares participants to
read the environment as a driver of behaviour.
Part 3: Framing the Field Mission
The facilitator explains that participants will act as “Social Researchers”, focusing
on two types of environmental signals:

e The Negative (The "Broken Windows"): Signs of neglect that make us feel “in

conflict" or unsafe.
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e The Positive (The "Hidden Gems"): Signs of pride, culture, and connection

that make us feel we belong.
The facilitator then clarifies changeable and unchangeable elements: some
things we can fix (changeable), and others we must learn to navigate or demand
change for (unchangeable).
Part 4: Reflecting on the Narrative
The facilitator encourages group reflection using the following prompts:
e Who owns the story?: Ask: "When people see your neighborhood on the

news, what do they see? Is it the whole truth?"
e The'Why" of the camera: Discuss how taking a photo of a "negative” aspect

isnt about snitching or complaining—it's about documenting a need.
Taking a photo of a "positive” aspect is about building social capital.
¢ Interaction: Ask participants: ‘If you could change one physical thing in

your street today to make everyone feel safer, what would it be?"

Part 5: Moving Forward

5.1 Inform participants that they will now go outside in pairs. Their goal is not
just to take "pretty” photos, but "'meaningful” ones that show the real
community.

5.2  Have participants choose a partner they haven't worked with yet to build
new connections.

5.3 Ensure everyone has a charged phone or camera.

54  Ask everyone to name one thing they are curious to find outside. Write
these on a whiteboard as a "Research Map."

Pre-Measurement. Before heading out, give participants 2 minutes to rate on a

scale of 1-10: 'How much power do you feel you have to change your

neighborhood?" (This will be compared with their answer after the activity).

Photo/Video Presentation

The facilitator creates a "Gallery Space” by projecting the videos/photos or

pinning printed versions onto a wall. Participants are invited to stand in a circle

around the display. The facilitator explains: ‘This is not just a photo exhibition; it is

our evidence. You are the experts of your territory, and now you will present the

truth of what you saw.”

Part 1: The Pair Pitch

1.1 Each pair selects their two most impactful images/videos (one
"Negative/Broken Window" and one "Positive/Hidden Gem").
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1.2

1.3

Part 2:

Explaining the "Why": Pairs have 3 minutes to present. They must explain:
a. What exactly is shown in the image?
b. How did they feel when they captured it (e.g., frustrated, proud,
invisible, safe)?
c. Is this a "Changeable” or ‘Unchangeable” element of the
neighborhood?
After each presentation, other participants can "tag” the photo with a post-
it note indicating if they have seen the same issue in their own streets,
building a sense of collective experience.
From Observation to Analysis

The facilitator guides reflection through:

Part 3:
3.1

3.2

3.3

34

The Broken Windows: The facilitator points to the "Negative” photos and

asks: ‘If we leave this trash/grc:ffiti/broken light as it is for another year,
what does it tell the people who live there?”, "How does this specific
environment ( pointing to a photo ) influence how you walk, talk, or interact
with your neighbors?"

The Power of the Positive: Look at the "Hidden Gems." Ask: "Why are these

places usually not on the news? How can we use Edutainment to make

these positive spots actually represent our community/neighbourhood?"

(e.g.: artistic graffiti vs graffited vandalism)
Identifying the Gap: Reflect on the "Unchangeable” elements. Discuss: ‘If we

can’t change the building, how can we change our ‘Security Plan' to
navigate it better?”

Moving Forward

The facilitator asks the group to move the "Changeable” photos into a new
area of the wall labeled "Action Zone."

Looking at the "Action Zone,” ask: "“Of all these things we want to change,
which one must be addressed first to improve our collective safety?”
Each participant writes one sentence on a card: 1 am using my
voice/camera to show ________ because ______ __

These photos and cards are kept on the wall. They will serve as the "Raw
Data” for Day 3, where participants will draft their formal Community

Security Plan.

Note: Collect the digital files into a "MovingON Digital Storyboard.” This visual

archive serves as proof of their civic engagement and is the basis for their micro-

certification assessment.
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Broken Windows Theory

This activity introduces the Broken Windows Theory to help participants

understand how environmental signals influence behaviour, safety, and social

cohesion.

Part 1: Preparation

The facilitator will place two large images on the floor: one of a well-maintained,

clean street and one of a street with broken windows, graffiti and litter.

Participants are asked to stand next to the street where they would feel more

relaxed and explain why.

Part 2: Explaining Key Concepts

The Broken Windows Theory (Wilson & Kelling, 1982): If a window in a

building is broken and left unrepaired, it sends a signal: ‘No one cares here.”

This leads to more windows being broken and, eventually, to more serious
disorder.
Environmental Signals: Discuss how small signs of neglect (trash, broken

lights, abandoned cars) are "signals” that can invite crime or conflict.

SBC Link (Social and Behaviour Change): Explain that the environment acts
as a "driver” of behavior. A neglected space makes people feel anonymous
and disconnected, while a cared-for space encourages people to look out
for one another.

Informal Social Control: Introduce the idea of being a "watchful neighbor”

(Pandey & Pathak, 2021). It isn't about policing, but about ownership—
caring for the space so that everyone feels safe.

Part 3: Identifying the Signals

The facilitator shows photos of local "problem spots.” Participants must
identify the "Broken Window" (the signal of neglect) and the "Consequence”
(how people might behave there).

Ask: "When you see a ‘broken window' in your neighborhood, do you feel
it’s your problem, or someone else’s?"

Discuss how "fixing the window" (cleaning, painting, lighting) can change
the whole vibe of a street without needing more police. It's about social
capital (McNeill & Weaver, 2007).

Part 4: Moving Forward

Ask participants: ‘If you had a magic wand and could fix one 'broken
window' signal in your street today, what would it be?"
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e Explain that during the field trip, they will be "detectives of signals.” They

aren't just looking for trash; they are looking for the "signals” that need to

be changed to improve safety.

e Introduce that not all signals are equal. Some are urgent (MUST) and

others are just improvements (WANT).

e Each participant writes down one “signal” they see every day on a post-it

and places it on the "Neighborhood Map® on the wall.

Expected Outcome: Participants shift from seeing neglect as "normal’ to seeing

it as a changeable element that they have the agency to highlight and influence.

Session 4: Exploring Resources and Pathways

Duration
3h
Objectives

Mapping needs and prioritizing solutions.

Activity Duration
Needs Map 60 min
Hot Balloon 60 min

Field-based activity (photos/videos) 60 min
Description

Needs Map

18

Materials
Large map/Stickers
Drawing of a balloon

Phones/cameras

This activity translates observation into spatial analysis. Building on the evidence

collected during previous field-based activities, participants collectively map

needs, assets, and risk areas within their neighborhood.

Part 1: Mapping the Evidence

The facilitator places a large, blank map of the neighborhood (or a large paper

sheet) in the center of the room. Participants are invited to stand around it. The

facilitator says: "We've seen the Broken Windows' and what you considered as

Hidden Gems." Now, we are going to layer these onto our map to see where our
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community is ‘breathing’ and where it is choking' Participants take their photos

from the previous activities and place them on the map in their approximate

physical locations.

Part 2: Color-Coding Community Needs

Using markers or stickers, participants categorize the "Needs" identified in their

photos:

Red (Security): Physical safety risks (e.g., dark alleys, abandoned spots).

Blue (Connection): Places where people should meet but don't (e.g., empty

plazas, closed community centers).
Yellow (Assets): Places that are already working well and need protection.

Part 3: Identifying the "Hot Spots”

The group looks for clusters. Where are most of the red stickers? This becomes a

“priority zone" for their security plan.
Part 4: The "Needs" vs. "Wants" Debate

The facilitator introduces a simplified version of Maslow's Hierarchy (check
annex 2). Ask: "Can we have Participation’ (socializing) in a spot where the
‘Security’ (red stickers) is not met? Why or why not?"

Point to a "Red Spot" and ask: ‘If we fix the lighting here, what happens to
the ‘Connection’ (Blue) in the surrounding area?”

Reflect on who usually decides what a neighborhood needs. Ask: "How is
our map different from the one the local government or the police might

draw?"

Part 5: Moving Forward

The group votes on the top 3 needs on the map that must be addressed
to move the neighborhood from "Conflict” to "Participation.”

Each participant picks one specific spot on the map and writes their name
next to it on a post-it, along with one "Small Win" (a tiny, realistic action)
they could take for that spot.

The facilitator explains: "This map is no longer just paper. It is the agenda
you will take to the decision-makers in WP4 to show them exactly where
change needs to happen.”

Expected Outcome: Participants move from being “observers’ of their

environment to “architects” of a community strategy. The Needs Map acts as the

visual skeleton for their Personal and Community Security Plan.

Hot Ballon
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This reflective activity helps participants clarify the core values that guide their
decisions. After mapping community needs and identifying priority areas,
participants pause to reflect on the principles that influence how they choose
what truly matters. Through a symbolic scenario, participants are challenged to
progressively “let go” of values until only one remains. This process encourages
them to distinguish between what is important and what is essential.
The activity strengthens the link between personal values and collective
decision-making, preparing participants to move from identifying problems to
selecting meaningful and value-driven solutions.
Part 1: Identifying Values
Each participant receives a balloon and six sticky notes. They are asked to write
one value they consider important in life on each note (one value per note) and
attach all notes to the balloon. The facilitator then provides the following
instructions:
Imagine you are travelling in a hot air balloon. The sticky notes represent your
sandbags. Once in the air, you receive a warning that you must fly higher to
avoid danger, so you release two sandbags. To gain speed, you must let go of
two more. After a calm flight, the balloon suddenly starts losing altitude, and to
land safely you need to release one final sandbag. You land safely with only one
sandbag left. What is written on it?
Part 2: Group Reflection
After each person is left with one value, a discussion will be held around:
e How hard was it to get rid of the things important to you?
e Were you surprised by what you were willing to get rid of?
e Would you change anything?
e The priority that you have retained - does it represent your ideal life
(session1)?
e Is there a consistency between what you say you want and what you
actually do?
e What should be fostered as a value in the community (humility, honesty,
etc), to promote safety and well-being?

Field-based Activity
This second field activity (Day 2) shifts the participants from being observers to

being designers of change. It focuses specifically on the "Changeable’ elements
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of their territory, applying the Broken Windows Theory and SBC (Social and

Behaviour Change) concepts learned previously.

Part 1: Revisiting the Territory

1.1

1.2

1.3

The facilitator gathers the same pairs from the previous day. Each pair is

given a "Vision Toolkit" (their phones and a digital or paper notepad). The

facilitator says: "Yesterday, we found the problems. Today, we find the
solutions. You are no longer just looking at what is broken; you are looking
at what can be fixed, added, or improved by you and your community.”

Pairs return to the "Negative" spots they identified on Day 1 (or find new

ones). For every "Broken Window" (neglected area) they find, they must

capture two things:

 The Redlity: A photo/video of the current state.

e The Vision: A short video "pitch” or a photo using a markup tool (drawing
over the photo) to show what could be added or improved (e.g., "Add a
mural here,” "Fix this light," "Turn this trash pile into a community bench”).

Pairs must also find one "Positive” spot and brainstorm how to strengthen

it (e.g, "This park is good, but it needs a youth-led event to make it feel

safer at night”).

Note: For each proposed change, they must answer: ‘If we change this physical

thing, how will it change the way people behave here?”

Part 2: Reflecting on Agency

The facilitator encourages reflection on:

Changeable vs. Unchangeable. The facilitator asks: 'Did you find things

that are impossible for you to change alone? How does that feel? Now,
look at the things you CAN change—how does that shift your power?”
The Edutainment Pitch. Discuss how showing a "Vision" (what could be) is

more powerful than just showing a "Problem” (what is). Ask: "Which photo
would make a decision-maker listen to you more: the one with the trash,
or the one showing the garden you want to build there?”

Ownership. Reflect on the concept of "territorial agency.” If you propose the
change, does the neighborhood belong to you more?

Part 3: Moving Forward

31 Participants upload their "Reality vs. Vision" pairs to the group folder or pin
them on a dedicated wall labeled "Our Possible Future.”
3.2  Using the MUST method, pairs label their proposed improvements:
e MUST: Essential for basic safety.
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e WANT: Improvements for social life and beauty.

1. Each pair selects their most "doable” improvement. This will be the
centerpiece of their Community Security Plan on Day 3.

2. The facilitator reminds them: "You‘ve just moved from seeing a conflict to
designing participation. Tomorrow, we turn these visions into a formal
proposal.”

Expected Outcome: Participants stop seeing their environment as a static,
unchangeable force and start seeing it as a malleable space where their input
and actions can directly influence social behavior and safety.

Session 5: Aligning Choices and Consequences

Duration
2h10

Objectives

Consolidating progress and creating a sustainable personal and community 22

plan. Defining the "Perfect Life" and establishing non-negotiable priorities.

Activity Duration Materials

Recap 10 min -

Icebreaker: Perfect Life 60 min Drawing of a balloon
MUST method 60 min Phones/cameras
Description

Recap

Review the journey from Day 1 (Self) to Day 2 (Community).

The (not perfect) but Ideal Life
This session on Day 3 transitions from analyzing the external environment to

focusing on the participants’ own futures. It acknowledges that life is messy and
‘not perfect,” but focuses on building an “Ideal Life" based on realistic agency,
safety, and desistance from conflict.
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Part 1: Individual Reflection

The facilitator will ask participants to find a quiet space in the room. Each person
is given a large sheet of paper divided into two halves: "Current Reality” and "The
Ideal Life." The facilitator explains: "We know that life isn't a fairy tale. It has
challenges. But today, we define what a ‘'good enough'’ or ‘ideal’ life looks like for
you—one where you feel safe, respected, and in control.”

Participants are encouraged to use drawings, keywords, or collage cut-outs to
define their “Ideal Life." This includes:

e Safety: Where do | live? Who is around me?

e Purpose: What am | doing with my time (work, hobby, helping others)?

e Belonging: Who are the people | can trust?

Part 2: Mapping the Needs

Using Maslow’s Hierarchy (annex 2), participants identify which level of the "Ideal

Life" is currently missing in their "Current Reality. (e.g. security, belonging,
stability).

They are then asked to connect their personal vision to the territory by adding at

least one element from the Neighborhood Needs Map (Day 2) that would support

their ideal future (e.g. "A safe park to walk my dog,” "A community center where |

am a leader”). 23
Part 3: Group Reflection

The facilitator leads a short plenary discussion focused on:

e Barriers: The facilitator asks: "What is the biggest ‘Broken Window' in your
current life that stops you from reaching this Ideal?”

o Desistance & Growth: Discuss the concept of Desistance (McNeill &
Weaver, 2007). Explain that moving toward an ideal life isn't about being
‘perfect” instantly; it's about a journey of small, consistent changes in
behavior and environment.

¢ Collective Power: Ask: "Can you achieve this ‘Ildeal Life' completely alone, or
do you need your neighbors and this group to help build a safer
environment for it? Discuss how Social and Behaviour Change (SBC) starts
with this internal vision. If you can see the “Ideal,” you can start demanding
the "Security” needed to protect it.

Part 4: Moving Forward
Participants translate reflection into action by:

e Writing down three concrete steps they will take in the next month to move
closer to their "Ideal Life” (The Personal Security Plan).
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o Identifying one "Security” need they will present in WP4 (to decision-
makers) that would help all young people in their neighborhood reach their
‘Ideal Life.
e Participating in the Commitment Gallery: Participants hang their “Ideal Life"
maps on the wall. They walk around and write one "Strength” or "Resource’
they see in their peers' maps (e.g., "You are a great listener,” "You have a
vision for art").
The facilitator closes by saying: "Your life might not be perfect, but by designing
this 'Ideal,’ you have just become the architect of your own future.”
Expected Outcome: Participants move from a reactive state (dealing with
conflict) to a proactive state (planning for well-being). This session provides the
personal motivation and "Why" behind the technical Community Security Plan
they will finalize later today.

MUST Method (Mandatory, Urgent, Strategic, Targeted)

The MUST Method is a participatory prioritisation framework used in this training
to help participants organise their goals into clear and actionable categories. It
supports the transition from identifying needs and aspirations to developing a
balanced Community Security Plan. The tool draws on recognised prioritisation
logic used in frameworks such as MoSCoW and urgency-importance matrices to
enable young people to identify what comes first and why. The framework
distinguishes between four dimensions: (1) Mandatory: Non-negotiable
foundations for safety and basic functioning; (2) Urgent: Time-sensitive issues
requiring immediate response; (3) Strategic: Long-goals addressing root causes
and structural change; (4) Targeted: actions focused on defined groups or areas.
Part 1: Preparation

The facilitator creates a large matrix or four distinct zones in the room, each
labelled with one letter of the MUST acronym. The facilitator explains: "We have a
lot of dreams for our ‘Ideal Life’ and a lot of problems on our ‘Needs Map.’ But we
cannot do everything at once. To be effective leaders, we need to filter our goals
to see what is real and what comes first.”

Part 2: Explaining Key Concepts

The facilitator explains the four specific categories that will shape their
Community Security Plan:
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¢ M - Mandatory: Things that are non-negotiable for basic safety or survival.
Without these, nothing else works (e.g., "Stopping violence in the school
yard").
e U - Urgent: Issues that are time-sensitive and need immediate attention
before they get worse (e.g., "Fixing the broken lights before winter comes”).
e S — Strategic: Long-term goals that build power or solve the root cause.
These take time but change the system (e.g, "Creating a youth council to
talk to the Mayor regularly”).
« T-Targeted: Specific goals for a specific group or area (e.g., "A mentorship
program specifically for young fathers”).
Part 3: Categorisation and Analysis
Participants take the post-it notes from the previous sessions (Needs Map & Ideal
Life) and place them into the correct zone. The facilitator leads a reflection on
different topics:
¢ "Do we have too much in'Mandatory? Is our 'Strategic’ list empty? If we only
react to 'Urgent’ problems, will we ever build our future?”
Mandatory vs. Urgent: "Something can be Urgent (like a fight happening
now) but is it the Mandatory solution (preventing the fight)? How do we e
shift from putting out fires to fire-proofing the house?"
e The Strategic category: Explain that this is where Desistance happens—by
planning long-term changes rather than just quick fixes.
e The Targeted goals: Ask: "Are we trying to save the ‘whole world' or are we
focusing on where we can actually make a difference?”
Part 4: Moving Forward
The group must select one goal from each category to form their balanced
Community Security Plan:
e 1Mandatory Goal (Safety base)

1 Urgent Action (Quick win)

1 Strategic Vision (Long-term growth)

1 Targeted Project (Specific focus)

Participants then write these four points on the final "Action Chart.”

The facilitator concludes: "This is no longer a wish list. It is a professional strategy.
You have immediate actions (Urgent) and a long-term vision (Strategic). This is
what decision-makers respect.”

Expected Outcome: Participants learn to distinguish between immediate crises
and long-term goals, resulting in a mature, actionable plan that balances
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necessary safety measures (Mandatory) with smart, future-oriented growth
(Strategic).

Session 6: Looking Ahead

Duration
2h20
Objectives

Finalizing the commitment to participation and well-being.

Activity Duration Materials
Spider Web (closing version) 60 min Ball of string/yarn
Personal Well-Being & 60 min Action plan templates

Community Security Plan
Closing Session & Feedback 20 min Certificates 26
Description

Spider Web (closing version)

This activity revisits the Spider Web exercise from Day 1 to help participants

visualise collective commitment and the structural strength of their Community

Security Plan.

Part 1: Preparation

The facilitator asks participants to stand in the same circle formation as on Day

1. Holding the original ball of string, the facilitator explains: "On Day 1, we were

strangers connected by a thin thread. Today, we are a team connected by a

plan. We have moved from ‘me’to ‘we'"

Part 2: Commitment Toss

21 The facilitator starts by holding the end of the string and tossing the ball to
a participant, stating a commitment (e.g., "I commit to listening to your
ideas in WP4").

22  The participant catches the ball, holds the string tight, and says: "My name
is [Name], and | commit to [Action]..". Examples: "..fixing the light in my
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hallway,” “..mentoring a younger kid,” "..attending the meeting with the
Mayor."

23  They then toss the ball to someone else who has not yet received it.

24  The process continues until everyone is holding a piece of the string,
creating a complex, sturdy web between them.

Part 3: Testing the Strength

3.1 The facilitator asks the group to look at the web. "Does this web look
different from Day 1? Is the tension stronger? Is the pattern more complex?”

32  One participant is asked to "drop their commitment” (let go of the string).

e Observation: The web loosens; others must pull harder to maintain it.

e Llesson: "When one of us gives up on our security plan, the whole
neighborhood feels it. But look around—you are all still holding it up.
That is community support.”

3.3  Ask participants to gently lower the web to the ground together without
letting go. Explain that this web is now their "Safety Net” for the challenges
ahead in WP4.

Part 4: Moving Forward

Instead of untangling, the facilitator takes scissors and cuts the string so that

each participant keeps the piece they are holding. Participants are asked to tie

this piece of string around their wrist or on their bag/keychain.
e Meaning: It serves as a physical reminder of the link they have to the group
and the commitment they made today.

The facilitator concludes: "You walked in here as individuals. You walk out as a

network. You have the tools, you have the plan, and you have each other.

MovingON starts now.”

Expected Outcome: Participants leave with a tangible sense of collective efficacy

(Sampson et al, 1997). They visually see that their individual "Commitment” is

essential to the structural integrity of the group’s success.

Personal Well-Being & Security Plan

This activity guides participants to consolidate their learning into personal and

community action plans, connecting individual well-being with collective

security.

Part 1: Personal Plan

1.1 Each participant develops a personal well-being plan, considering their
values, needs, goals, and means identified in previous sessions.
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1.2

1.3

The facilitator provides guidance if participants are unsure where to start,
suggesting life domains (e.g, relationships, housing, school, work, hobbies,
family).

Participants can create their plan by: Writing it down using a template;
Speaking it aloud while the facilitator writes it on a flip chart; Signing or
rapping it for a creative option.

Part 2: Community Plan

21

22

23

24

Participants are divided into groups of 3-5 to create a community safety
plan for their neighborhood.

A picture of the Spider Web from Day 1is shown (or the activity is recalled
verbally) to highlight the interconnectedness between individuals and the
collective effort needed to achieve a shared goal.

Groups discuss and define actions that members of the community can
take to create a safer environment.

Completed plans are posted on the wall for all to see. The facilitator
explains that these ideas will contribute to a broader crime and violence
prevention framework, emphasizing the value of participants’ input.

Closing Session & Feedback

Final evaluation of the 3 days. The facilitator provides each participant with 5

emoticons representing a Likert scale to evaluate their satisfaction with the 3-day

program. Participants place their chosen emoticon on a flip chart as they leave

and may optionally explain their choice.

Post-Measurement: Participants are given a few minutes to complete the post-

measurement form (annex 4).

Participation certificates are distributed to reinforce participants’ roles as

“MovingON” leaders and recognize their contributions.

Evaluation / Assessment

MovingON

principles of the MovingON Participatory Evaluation Method (PEM).

Key Principles:

Participants are active contributors rather than passive respondents;

and do not necessarily reflect those of the European Union or the European Education and Culture

Funded by the European Union. Views and opinions expressed are however those of the author(s) onl
H Co-funded by Y P P P (s) only

the Europsan Union Executive Agency (EACEA). Neither the European Union nor EACEA can be held responsible for them.

follows a participatory evaluation methodology embedded
throughout all activities. The purpose is to ensure that participants actively engage
in evaluating their own learning and the relevance of the activities, in line with the

Vvin

28



Project 101246228 — MovingON
MOVING from conflict to participatiON — How can justice-involved youth
participate in society and decision-making processes that affect them?

» Reflection is embedded before, during, or after activities, adapted to the
group and context;

o Evaluation focuses on experience, meaning, and perceived impact, not
judging performance;

e« Methods are flexible and can accommodate different neighborhoods,
contexts, or sensitivity levels.

Each core activity includes at least one reflection moment. Facilitators can select
from multiple methods depending on context and group needs:

Activity Evaluation Method Options
Moment
Training sessions During or after Poster-based group reflection,
Duo-interviews
Field-based | During or after Creative journaling, Storytelling
community activities circles
Facilitator reflection End of day [ after Meta-reflection sessions,
session Anonymous feedback cards

Templates and guides for all participatory evaluation methods are provided in
Deliverable D2.1. — Participatory Evaluation Methodology.

In addition, a pre- and post-assessment will be conducted for all participants to
capture changes in knowledge, attitudes, and motivation related to personal well-
being, community engagement, and civic participation. Trainers and facilitators
are responsible for administering these assessments at the start and end of the
training.

The pre- and post-assessment forms can be found in Annexes 3 and 4. These
simple tools are designed to be accessible to all participants and complement the
participatory evaluation embedded in the training sessions.
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Annexes

Annex I: List of emotions (Brackett, Rivers, Reyes, & Salovey, 2012)

YELLOW

o Joyful
Brave
Energetic
Excited
Curious
Motivated
Enthusiastic
Courageous
Hopeful
Happy
Confident
Focused
Cheerful
Proud
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Annex 2: Needs Map
Maslow (1970) Hierarchy of needs

Meeting one's full potential

in life, different for every

person Self
actualisation

Self fulfilment needs

Psychological
needs
Friendship,

intimacy, family,
connections

Security,
health,
finances

Food, 3l

sleep,
water
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Annex 3: Pre-assessment form

Welcome to the MovingON training - “Caring for Crime and Violence
Prevention in My Neighbourhood” !

We are happy that you have decided to join us and hope you enjoy the sessions.
This training is designed to help you explore your personal needs and resources to
build a good life, as well as the needs and resources in your community or
neighborhood that can support positive change.

This form

Before we start, we would like to ask you a few questions related to the themes of
this training.

We will ask you the same questions again after the training.

This will help us see if your perspectives on these topics have changed or
developed during the sessions.

Your answers willbe read by_ __/___/___, who will review all forms completed by
young people across Europe participating in this training.

Thank you for helping us improve this training!

32
Name (optional):

Sex: male |/ female | other
Age:

Country:

Statements
Please indicate to what extent you agree with the following statements. This is what
the different symbols mean:

® - strongly disagree
disagree

neutral

agree

= =strongly agree
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1. | know what | really want to achieve in my life
2.1 know what | need to have a good and happy life
3. | know how to get whatl need to reach my goails in life

4.1 know what is necessary to make my neighborhood a
good place to live

5.1 know what | and others need to do to improve

my neighborood

6. | feel motivated to take action to improve my life

7. | feel motivated to take action to

improve my neighborhood

8. I'd like to play a more active role in my community

Thank you very much!
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Annex 4: Post-assessment form

Welcome to the MovingON training - “Caring for Crime and Violence
Prevention in My Neighbourhood” !

We are happy that you have decided to join our sessions.
We hope you have enjoyed them. And that this training has encouraged you to
make your voice heard on topics that matter to you..!

This form

We would like to ask you a few questions about the sessions.

Your answers willbereadby___________ , who will review all forms completed
by young people across Europe participating in this training.

Thank you for helping us improve this training!

Name (optional):

sex: male |/ female | other
34

Age:

Country:

Statements
Please indicate to what extent you agree with the following statements. This is what
the different symbols mean:

® = strongly disagree
disagree

neutral

agree

= =strongly agree

. L] " L] L]
—_—— —_— — L

1. | know what | really want to achieve in my life
2.1 know what | need to have a good and happy life
3. | know how to get whatl need to reach my goals in life
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4. | know what is necessary to make my neighborhood a
good place to live

5. | know what | and others need to do to improve
my neighborood

6. | feel motivated to take action to improve my life

7. | feel motivated to take action to

improve my neighborhood

8. I'd like to play a more active role in my community

What is your opinion regarding the quality of the trainer(s)?
U1 Really good

L] Okay

L] Not so good

What did you appreciate most about the training?

What is the most important insight you have gained?

35

Do you have tips for future sessions? If yes, please share with us.

Overall ratingofthetraining: 1 2 3 4 5 6 7 8 9 10
O O 0O 0O OO 0O O O

Thank you very much!
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